
	Hoot by Carl Hiaasen
The story concerns the plight of an endangered owl and the youngsters who do their best to save it, including a homeless boy, his sister, and the bullies who torment them.

	Reading skill
	Suggested activities
	Example

	Using strategies to decode words they don’t know – phonics, syntax, word recognition and context


	· Word families & word patterns

· Chunking and breaking down the sounds in a word

· Dictionary activities

· Starter activities focusing on word level

· Re-writing sentences with different syntax

· Progress Unit on Phonics  

· Cloze

· Reading backwards and forwards

· Asking “Does the word make sense?”
	Using the Leeps on pages 154 – 6 create a cloze procedure by identifying noun phrases and asking pupils to fill in the gaps with interesting adjectives.


	Engaging with meaning as well as decoding


	· Asking questions – who, what, where, when, why  
· Discussing what has been read
· Matching illustrations to appropriate sections of text

· KWEL charts

· What do I know
· What I want to know

· Where will I find the evidence
· What I have learned
· Focusing on key words (reverse cloze/fridge magnets)

· Role play, hot-seating, thought tracking

· Summary sub-headings

· Matching quotations to meaning
	Before reading Hoot, give pupils an A3 sheet with key phrases from the novel.

Working in pairs, have them do the following:

1. Read a phrase to each other.
2. Explain what they think the phrase means.
3. Draw links between the phrases.
4. Discuss what they think the book is about.

	Sensing miscues and then self-correcting


	· Guided reading with teacher
· Paired reading – one listening for sense

· Using existing knowledge/analogy to decode, then applying to new, similar words

· Opportunities to prepare a passage to read to group/class 

· Reading buddies

· Modelling self correction during reading

· Using tapes to support reading

	Shared reading of the opening of Chapter 3. Teacher to model the process of self-correction, using a range of strategies to decode unfamiliar words.

	Tackling extended sentences


	· Modelling how to identify the main clause in an extended sentence – good examples in Dickens
· Re-structuring a long sentence on cards 

· Re-writing a sentence into visual diagram – showing main clause and how other parts of sentences relate to main clause e.g.         
· Re-writing an extended sentence as a series of short sentences and discussing the difference
· Reading sentences aloud, using intonation to underpin meaning
	Pages 32 and 33

‘Normally an officer of his rank wouldn’t get involved in such a silly case……..,…… Officer Delinko.’
Read the above.  Read the second sentence with varying intonation for effect and impact.  Discuss the effect of repetition.

Read the story of the Grizzly Bears on pages 48 – 50.  Discuss the use of long sentences as compared to the three short sentences on page 49 and 50: 

 “So that’s what Roy did.”

“Roy swallowed hard, but he didn’t move.”

“Still, Roy didn’t move a muscle.”


	Using punctuation, paragraphing and text layout as a guide to meaning


	· Identifying paragraph breaks in an unformatted piece of text

· Shared reading focusing on punctuation for meaning

· Pacing the classroom/drama studio, changing direction at each punctuation mark

· Sentences Progress Unit materials on how punctuation helps us to read aloud 

· Highlighting  topic sentences in paragraphs

· Selection of novel openings – considering differences of structure

· Sequencing

· Providing titles for chapters or sections of the novel

· Removing the punctuation from an extract and asking pupils to make their own choices 
	Use an unformatted version of pages 14-15: Roy chasing Mullet Fingers.
Ask pupils to identify paragraph breaks, and think about where a more significant break might be needed, e.g. between events on the golf course, and the explanation of how he got his nickname.

Discuss how these paragraph breaks would affect a reading of the passage.

	Developing a mental map of the text as they read


	· Flow chart of events

· Thought map of key ideas

· Drawing and labelling a map of the setting

· Drawing a family tree

· Tracking a character or theme using post-it notes in book
	On completion of reading Hoot, provide pupils with key phrases from the text and ask them at what point in the novel they appeared and how they knew.


	Visualisation and other sensory responses


	· Drama: guided tour; sculptured freeze frames; hot seating

· Thought maps, Venn diagrams; role on the wall

· Plot lines, tension graphs

· Colouring over words which refer/appeal to the senses

· Prop box or pictures

· Drawing 

· Walk-in debates

· Casting the film of the novel

· Story mapping/living graphs

· Creating sound effects
	Words and phrases that appeal to the senses.
Pages 39 – 40: ‘He parked the squad car …Police officer!’

Pupils use highlighters for words which appeal to the senses. Use different colours for:

· Vivid sights and images
· Physical sensations

· Sounds

Follow this with discussion about why sound is so important in the second half of the extract, i.e. because it is pitch dark.



	Prediction, retrospection and speculation


	· Identifying the ‘turning point’ and predicting outcomes of the storyline

· Gathering predictions (you can tape these!), returning to them later to discuss why the author chose particular resolutions

· Looking for clues in last chapter as a first activity to predict what will happen in the novel

· Starting in the middle and considering what might have led to this situation

· Reading the first few chapters and suggesting what might happen next. Recording ideas in reading journal. Highlighting clues which led to those predictions (evidence base) then filling in reading journal to reflect on original predictions

· Drama activity – pupils act out their predictions.  Rest of class assess whether they are realistic / feasible
	Prediction activity.
Read up to page 227: ‘Beatrice eyed him curiously. “You got a plan, Eberhart?”

So Roy told her.’
Ask pupils to predict what Roy’s plan is, and how the novel might end.

Focus on different threads of the narrative, and how they might all be resolved/ involved in the ending:

· The opening of Mother Paula’s

· Curly

· The owls

· Mullet Fingers, Beatrice, and their family

· Roy and his parents

· Dana Matherson

· Officer Delinko

Share predictions and consider which are more likely – where is the evidence?



	Questioning


	· Shared reading and targeted questions – modelling thought process/answers either orally or on OHP

· Identifying questions you want answered  in the next few chapters

· Questions based on front cover/title of book, extend to include ‘blurb’ on back re. expectations raised

· Hot-seating – question the characters - conscience tunnels

· Thought/speech bubbles for characters at key moments (inner voice)

· Extracts out of context – what questions do we need to ask about this text?

· Asking pupils to think of the questions they want to ask at particular points in the text
	Pupils think of three questions about the novel that they would like answered by the time they have finished reading it.  They should revisit these questions at the end to see if they have been answered.


	Passing mental comments and savouring the text


	· Poster of the book 

· Interviewing each other about reactions on ‘where we’re up to in the book’ 

· Presentation of a ‘favourite bit’ to a small group – or the class – with some commentary about why it’s dead good!

· Using post-it-notes to jot down thoughts and keep as markers in the text

· Cultivating reading journal responses, using a range of strategies to capture responses, ideas, questions, visualisation tools

· Using symbols on post-it-notes e.g. 


?  ! to come back to or discuss 
with a partner  ☺

	After reading the novel, pupils write a summary of the novel in no more than 25 words. Pupils read summaries to each other and consider and compare the way they have presented the story, using questions such as:
· Which characters have you mentioned in your summary? Does this mean they are the most central?

· What adjectives have you used to describe the main characters? What does this tell you/us about your/our attitude towards them?

· Which elements of the story have you chosen to concentrate on?

Use ideas to come up with a class consensus of what the book is about.



	Empathising


	· Questioning –  (how do you feel about…..?) l
· Diary extract
· Role-play (character or theme based)
· Hot-seating
· Thought tunnel
· Letter from one character to another
	Sculpting the characters and communal voice.
Read up to page 231 where Mullet Fingers refuses help from Roy. Read up to, ‘There were about a million things Roy wanted to say, but the only words he choked out were: “Good luck tomorrow.”’
Select a moment from this page, and ask two volunteers to take on the roles of the two characters. The rest of the class make suggestions about how to ‘sculpt’ them into a still image, justifying their ideas. Members of the class then position themselves behind the character with whom they empathise most, and speak aloud their thoughts and words.



	Establishing a relationship with the narrator


	· Hot-seating the narrator

· Annotating a stick man with words that define the narrator

· Rewriting part of a third person narrative in the first (or second) person
· Drama – placing the narrator in a sculpted scene
	Read pages 1 – 3 (where the break falls). Discuss what is revealed about Roy – and why the story is told in the third person. Ask pupils to rewrite the first two opening paragraphs in the first person. What is the effect on the reader?


	Re-reading, re-evaluating and other clarification activities


	· Guided work on a section they have read previously

· Timeline, plot mountain, sort events into chronological order/order of significance

· Re-evaluating the way a character is presented or seen

· Close questioning

· Annotation

· Comparing passages from different sections of the novel
	Compare and discuss the descriptions of Florida from the start of the novel, e.g. pages 8, 32 with those towards the end, e.g. description of the Molly Bell on pages 272 – 273.

	Reading between the lines and other interpretation activities


	· Shared – then group – then paired – then individual annotation of passages from the text to build independence and confidence with reading between the lines

· Discussion (following the pattern above) about the symbolism of places, objects, or names if appropriate

· Choice of symbolically and metaphorically dense text which is multi-layered
· Role play/thought tracking to understand a character’s motivation
	Focus on how Carl Hiaasen uses subtle clues to reveal characters’ true feelings. Pupils annotate short key texts with notes about how this is done, e.g. 
· Miss Hennepin spots the bruises on Roy’s neck – p.18

· Officer Delinko at the Eberharts’ house talking about ‘the officer who had his car painted’ – pages 78-79

· Mr Ryan’s reaction to Roy’s current events talk – pages 234-235

· Various extracts from Chapter 19 describing Kimberley Lou Dixon



	Relating the text to one’s own experience and knowledge, including other literature


	· Drawing explicit links between texts with similar themes, issues, location, characters, narrative structures etc

· Teacher to lead on links to own experience. Then draw out pupils’ own reactions. Handle sensitively!


	Use a search engine e.g. Google to find information on burrowing owls.  Enter “Athene cunicularia”.

Pupils create own information text about burrowing owls using pictures and text.  

Follow-up activity: explore how we need to adapt language style according to purpose and audience.


	Adopting an appropriate reading stance


	· Keeping a reading journal to develop and express your unfolding responses
· Creating a ‘freeze frame’ tableau and then invite the reader to physically place themselves in the scene

· Annotating the text (marginal notes) with responses/chat back

· Creating “recipe” of each genre
 e.g. horror / sci-fi  etc

· Exploring the book cover for evidence of what it is about / what kind of text it is / what questions you could ask

· Historical context / social context research

· Asking questions about the voice in the text after reading first paragraph


	Page 146 – the burrowing owl. How does the language of the encyclopaedia entry differ from the rest of the text?

	Developing judgements and preferences


	· Providing provocative statements on cards for discussion/advocacy

· Comparison with other texts

· Asking “How would you change the novel?”

· Reading journal to compare texts on similar themes /same author

· ‘Sell’ the book to others

· ‘Statementaire’ to argue / discuss

· Selecting extracts which represent the whole text’s qualities  


	Pages 46 – 47

“The pine trees gave way to a tangled thicket of Brazilian peppers and dense ground shrub……. and wasn’t surprised to see they were about the same size.”
Compare this extract to the opening of Of Mice and Men, with particular reference to:

1. The impact of the use of adjectives, similes and other details used by the author.

2. The different lengths of sentences used.

3. The overall impact.



	Sensing of the writer at work, the artifice of the text


	· Activities which focus on language - highlighting/circling/annotating sections of texts

· Cloze, e.g. remove powerful verbs or adjectives and compare to the writer’s original choice

· Filling in ‘gaps’ in the story – alternative endings-sequels-prequels – maintaining style, character dialogue as in the original  

· What would you ask the writer if s/he was here?

· Planned questioning and DARTS to move pupils from personal to critical response

· Creative writing that imitates the style of the writer


	Prepare an extract (the Molly Bell pages166-167) as a cloze procedure and remove selected verbs. Ask pupils to replace the verbs with powerful verbs of their own choice. Compare with the original. (Also a good passage to explore the power of three, onomatopoeia, noun phrases, verbs and adverbs.) Discuss the differences and why the author chose particular verbs.



