Building Reading Comprehension Habits in Grades 6-12: A Toolkit of Classroom Activities by Jeff Zwiers.  Copyright © 2004 by the International Reading Association.  May be copied for classroom use.


ANTICIPATION GUIDE + WHY

Topic/Text _______________________________________________
Before reading the text, read each statement and decide whether you agree or not.  Put the letter that corresponds to your opinion on the line on the left side.  Write your reason under “Why?”  After you read the text, do the same on the right side of the page.

	A = Agree 
strongly
	a = Agree somewhat
	d = Disagree somewhat
	D – Disagree strongly

	Before Reading
	After Reading

	1.
	
	

	Why?
	Why?



	2.
	
	

	Why?
	Why?



	3.
	
	

	Why?
	Why?



	4.
	
	

	Why?
	Why?




Procedure:
1.  Identify major concepts in the reading or lesson.
2.  Create statements that question certain notions, beliefs, or opinions or that may challenge what students already know.
3.  Hand out the guide and briefly explain the statements.  Have students mark their responses of agreement or disagreement in the “Before reading” column.

4.  Have students give reasons for their opinions by answering the “Why?” question on the left under each statement.

5.  Have students read the text.  During reading, the students can refer to the guide and take notes.

6.  After reading or other follow-up activities, have students mark the ”After Reading” column and fill in the “Why?” section on the right under each statement.

7.  Conduct a discussion comparing the before and after results.  Your discussion should refer to evidence in the text and should cover students’ reasons for changes in their before and after answers.
BRAIN WARMERS

These activities serve as excellent pre-reading “hooks,” attention grabbers, motivators, and background knowledge builders.  Readers, especially those who struggle with grade-level material, should seldom dive into a text without some kind of preparation.  Here are a few quick ideas that you can use to prepare students to read.
Backward Predictions:  Read the ending of a text or story and have students predict the beginning; then read the entire story to see if the students were correct.

Debate:  Debate an issue that students will encounter in a text.  For example, present the issue on the board, then take the less likely position (devil’s advocate) to spark some argument that will arise in the reading.

Read-Alouds:   Read aloud the title and first part of the text and then have students visualize and predict what the rest of the text will be about.

Reading Reason Vote:  Have students generate reasons to read the specific text after they have done some pre-reading (e.g., with CATAPULT or THIEVES).  Write down the reasons, add any of your own, and then hold a class vote for the top three reasons to read the text.

Role-Plays:  Have your students role-play an event or idea related to a story.  Pick a scene or event from the text and have students create or participate with you in a simple role-play.  Some examples are as follows;

· Balancing equations in algebra

· Revolutionary War protests

· A few poignant lines from a play

· The water cycle

Show ad Tell Picture and Objects:  Use real items or picture to prompt discussion or provide good material for a Quickwrites activity.

Video Clip:  Show a relevant five-minute video clip that provides some background and gets students a little more motivated to read the upcoming text.  Show other videos later on, if they fit.  Combine this with Quickwrite and think-aloud activities.

CATAPULT process steps

	Covers (front and back)
	What does the front cover show us about what we might visualize in the story?  What does the back cover tell us about the story (the words, pictures, or both)?

	Author

	What is the author’s background?  Has he or she written any other stories that might be like this?  What were they about?  Are the same characters in this story as in the others?

	Title

	What does the title lead us to predict about the story?  Let’s hear some possible predictions.



	Audience
	For whom was the story written?  Old; young; male; female; city-dwelling; country-dwelling; past, present, or future readers?

	Page One
	Read page 1 and think about what the story might be about.



	Underlying message or        purpose
	With what we have thought about so far, what message or purpose might the author have for the readers?



	Look at visuals, maps, or sketches in the text
	As we look through the story, what do the pictures, sketches, diagrams, or maps tell us?  How will they add to our ability to visualize events and characters?

	Time, place, characters


	From clues so far, what can we say about when the story takes place, where it takes place, and the characters?  What can we guess might happen to the characters


CLOSED EYES VISUALIZE

Visualizing is vital for comprehension.  It is similar to making a movie happen in your mind.  Readers need to use mental pictures from television, books, movies, and their own experiences to create the pictures that the author expects a reader to create while reading (Hibbing @ Rankin-Erickson, 2003).  For example, the book I am reading may be about a desert in Texas, and although I have never been to Texas or event to a desert, I have seen deserts on television and I have a rough mental image of dry sand, cacti, and lizards.  So, as I read, I modify this mental image into what the author intends for me to picture and to know.

Procedure

1.  Explain to students that picture text in their minds is vital for understanding it.

2.  Show students a series of three or four pictures (or show short video clips).

3.  After each picture, have students close their eyes and visualize what was in the picture.  They also can write down words to describe the images if they want.

4.  Tell students to visualize a variation of each picture.  For example, if you showed them a picture of mountains, have them modify this mental image to have several mountain climbers on the cliffs in a snowstorm.

5.  Tell the students that this is what happens during reading:  We start with a rough image and the text makes us modify it with other details.

6.  Have students visualize and imagine that they are in situations similar to those that will be encountered in the text they are about to study.  (You can have them put their heads down if they do not like closing their eyes.)

7.  Next, transition to written text.  Read aloud a text and stop after the initial clues are given.  Allow students to form an initial picture.  Then read on and stop at appropriate times to allow students to modify their mental images.  You also should model your thinking processes while reading aloud.

8.  Play sound effects or music if either fits.

9.  Finally, have students visualize while they read their own texts.  During and after reading, they can keep a “visualizing log” by writing on notebook paper how the text caused them to modify their initial images and scenes.  The following sample should give you the idea.

	Initial Visualization
	Modified Visualization After Further Reading

	A small town with old cars and poor people


	A village with no cars, dirt streets, brightly colored houses, and no people

	An army with tanks, green uniforms, and missile trucks


	An army with cannons and soldiers in red uniforms, all mounted on horses




Variation

Have students read a text section silently, or even aloud, and then give them time to visualize what happened or what was described in the text.  They should close their eyes to do this.  Next, have students draw the scenes they visualize.  Then, they modify these scenes as they read the text.  This process will show on paper how they modify scenes in their minds, which strengthens the mental flexibility needed for learning new concepts.

GIVE ONE – GET ONE

Give One-Get One (Kagan, 1997) is a social way for students to tap into and build background knowledge for a text.  It is similar to a brainstorm session but it has a more communicative twist.

Procedure

1. Generate a topic idea from the text and put it on the board.  Some examples are as follows:

· What I know about whales

· Examples of friendship

· Keywords for studying space

· Reasons to exercise

· Favorite idioms, metaphors, sayings

· What we learned last month about electricity

· What will the text teach us about gravity?

2.  Ask students to fold a piece of paper in half horizontally and number 1-4 above the fold and 5-8 below, as shown:

	Ideas I will give:

1. ______________________________

2. ______________________________

3. ______________________________

4. ______________________________

________________________________

Ideas I got:

From

5. ___________________
_________

6. ___________________
_________

7. ___________________
_________

8. ___________________
_________




3.  Tell students to write down ideas related to the topic you gave.

4.  Let students circulate throughout the room and exchange their ideas for at least three different ideas from other students, which go on lines 5-8.  They need to get the student’s name for each corresponding idea and write it in the “from” column.

5.  After several minutes, have students regroup and share with the class the ideas they heard from other students.

6.  Encourage students to use academic language such as ”Julie had a similar thought,” “Manuel predicts that…,” or “Katia differs in opinion because she …”

7.  Discuss all the responses and then introduce the text.

THIEVES pre-reading strategy
	Title
	Read the title of the chapter and predict what the chapter is about.

	Headings
	Look at all headings and the table of contents.  Turn them into questions that the text will probably answer.

	Introduction
	Read the introduction and any questions or summaries at the beginning.  Predict the main idea.

	Everything you know about it
	Think of everything you have seen, read, or done that may relate to this text.

	Visuals
	Look at pictures, graphs, diagrams, or maps, and read their captions.  Notice lists with letters or numbers that point out important information.  Read all the notes in the margins and notice bold and italicized words.  Make notes (or a web) of what you plan to learn.

	End of chapter material
	Read end-of-chapter material, such as summaries or questions that you will try to answer by reading.

	So what? Structure
	Why did the author write this?  Why am I reading this?  Knowing the purpose helps you comprehend.  What does the text structure tell you?


THINK-PAIR-SHARE

A Think-Pair-Share (TPS) is a quick (2-5 min.) verbal interaction between two or three students that allows them to quickly process the academic language and content being learned.  TPS is not just a background knowledge activity, so also keep it in mind for building other habits and for the during- and post-reading stages.  TPS can be very effective during teach presentations for creating “breaks” that push students to organize thoughts well enough to communicate them.  TPS also allows a student to hear how another person is processing the learning, which further builds background knowledge.

You can use TPS in many different areas of instruction, such as vocabulary, content concepts, opinions, compare-and-contrast activities, sharing parts of homework, summaries of texts or visuals, connecting to background knowledge or other classes, making predictions or inferences, and solving problems.

Procedure
1.  Create a question or prompt that will get students to use their background knowledge and experience to answer it. 

	Tips for generating TPS questions or prompts



	1.  Create questions or prompts that zoom in on key content concepts in the text and relate to previous learning:

· What was the Magna Carta and why was it important?

· Why do authors use metaphors to enhance a story?”  Give examples from our last book.

· Draw and explain how the circulatory system interacts with the respiratory system.

· Explain how a certain quotation from the story proves that the character fits your description.

· Explain how to divide fractions.

2.  Create open-ended questions or prompts that connect to students’ lives and allow for personalized divergent responses:

· If you were a colonist, would you have…? Why?

· How does our community deal with waste and pollution?

· Describe how acids and bases are used at your house.

· If you found a wallet with no ID, what would you do?  Why?

3.  Create questions or prompts for academic skills and other habits that you want to emphasize while reading and throughout the presentation, lesson, unit, or year.  These skills might include generating questions, summarizing, predicting, inferring, clarifying, persuading, evaluating, analyzing, comparing, and so on:

· How might this war be similar to the Civil War?

· What were the causes and effects of the first Gulf War/
Generate two below-the-surface questions about molecular bonds.

· Summarize how to solve equations by using the substitution method.

· What can you infer about the character’s feelings from her actions?

4.  Focus and Connect (FoCo): Create questions or prompts that focus students back on the author’s purpose and connect the text to the essential standards for which you are using it:

· What does this have to do with our goal of learning the many ways in which difference people helped in the war?

· How does this connect to our objective of learning how to persuade others?


2.  Ask students to think in silence for 30-60 second to mentally prepare what they will say.  They can write down thoughts, too.

3.  Put students into pairs.  During the pair work, students should do the following:

· Face their partner, show interest, and listen actively.  They can even take notes.

· Take turns talking.

· Stay on the topic.

· Remember what their partner says in order to share it with the class later.

· Give reasons for any opinions, such as evidence from the book, class discussions, or one’s own life.

· Use the vocabulary and academic language that you have modeled.

· Ask their partner questions that call for clarification and evidence:  Do you mean that…?  Why do you think that?  Where does it say that?  (Caution students to be polite and respectful in their questioning of one another).

4.  After pair time, ask students to share with the class what their partners aid.  This forces them to listen and also publicly validates what each partner has said.

Variations:

Double Prompt Pair-Share;  Create two different questions for the TPS, one for each student, so they cannot simply say things such as “ditto” or “I agree” or “you said my answer.”

Think-Pair-Square:  After pairs are done sharing with one another ask them to turn to another pair to share.  This gives students a chance to share with three peo9ple instead of the entire class.

Insert various reading and writing components.  For example, you could have TWPS (Think-Write[Quickwrite]-Pair-Share).  TPWS (Think-Pair-Write-Share), RPS (Read-Pair-Share), RWPS (Read-Write-Pair-Share), and so on.

QUICKWRITES

Quickwrites require each student to reach inside his or her mind and pull out something related to a prompt in order to put it on paper.  They are informal and low-stress ways to jump-start the brain of each student, particularly those who may not share in a whole-class brainstorming session.  They are a way for students to connect to what they already know or just learned and to organize their thoughts enough to write them down.

Procedure

1. Give the students a question or prompt related to the text about to be read, and have students write down whatever comes to their minds without organizing it too much or worrying about grammar.  The topic should relate to the text being studied in some way: connection to background knowledge (“Describe a time when…”); a controversial topic or question that related to student life; explanation of content concepts or vocabulary; or predictions, summaries, inferences, hypotheses, and so on.  All students should be able to write something.

2.  You may need to offer some students extra support, particularly those with limited experience or knowledge about the topic.  There often will be students who say, for example, “I don’t have problems with friends,” “I don’t want to go anywhere,” or “I’ve never seen a …”  Be ready to modify the prompt to get all students to participate.

3.  Quickwrites can become a part of a student’s journal and be used for assessment, especially if the student so chooses.  They also can be used during Think-Pair-Share activities or even as a Ticket Out the Door, in which each student writes a summary of what he or she learned and hand it to you on the way out of class.

Some sample Quickwrites:

	History:  I think wars start because people want to take over people’s lands and control them.  I’m not sure why people want to take over lands or control people – maybe because of selfishness or greed, maybe because they want to make people convert to their religion.  The war in my country hurt many people who were innocent and just wanted to have a normal life.
	Math:  First, you have to get the similar terms together, but they have to have the exact same variables and exponents.  Then you get the variable you want to solve on one side and the numbers on the other.  You need to make sure to do the same thing to one side that you do to the other, like two sides of a seesaw.  Then I get the variable all by itself by multiplying or dividing and that is the answer.
	Science:  The Punnett square helps you figure out the changes of a plant being tall or not if two parent plants have a dominant and recessive gene mix.  It is a 75% chance that the plant will be tall because it shows in 3 out of 4 boxes.  It will be short 25% of the time because the tt is only in one box.  I think this works for humans but not sure because we have much more complicated DNAs and genes to mix.
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