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Issues of Interest 

Writing Portfolios for a New Era 

 The term “portfolio” is defined by KRS 158.6451 as 

“… a collection of samples of an individual student’s 

work that represent the interests and growth of a 

student over time in primary through grade twelve.”  

 

 Portfolios are a part of the required criteria for the 

program review and audit process. 

 

 A writing portfolio shall be maintained for each 

student and follow each student from grade to grade 

and to any school. Kentucky Revised Statute 158.6451 (2009) 

 

In the fall of 2010, school-based decision making 

(SBDM) councils will submit writing program policies to 

the Department of Education for review and comment. 

 

 

 

Schoolwide Writing Plans, Programs and Policies 

“Each school-based decision making council or if there is no 

school council, a committee appointed by the principal, shall 

adopt policies that determine the writing program for its 

school.” KRS 158.6451 (2009) 

 

Ú Plan – a schoolwide writing plan describes the action 

to be taken by teachers in order to implement the 

school’s writing program, including what will be 

learned and how it will be assessed. 
 

Ú Program – includes the components that could be 

evaluated in the writing program review process:   

instructional practices; aligned and enacted 

curriculum; student work samples; formative and 

summative assessments; professional development 

About This Issue 

Welcome to the first issue of the Kentucky 
Literacy Link, a publication designed to address 

topics that impact literacy instruction in all 

Kentucky classrooms.   

The focus of this initial issue is to share 

information that may answer some questions 

teachers and schools have asked and to share 

at least one literacy strategy. Future issues will 

focus on an issue or topic each time. Also, there 

will be a short section devoted to frequently 

asked questions, links to useful resources and 

handy contact information for your convenience. 

If you have questions you’d like to see 

addressed or ideas to share, we welcome your 

e-mails, so we can use this literacy link to 

connect teachers across the state by sharing 

bright ideas and best practices. 

 

 

 

Inside This Issue 

1 ISSUES OF INTEREST 

3 21ST CENTURY SKILLS 

4 SUMMARY COMPREHENSION STRATEGY 

4 SUGGESTED READING 

 

 



 

2 
 

and support services; and administrative support and 

monitoring. 

 

Ú Policy – The rules and guidelines adopted by SBDM 

are to be implemented in the schoolôs writing 

program. School writing policies should address:  

communication skills, grading procedures and 

feedback to students regarding their writing and 

communication skills, responsibility for the review of 

the portfolios and feedback to students, and other 

policies to improve the quality of an individual 

studentôs writing and communication skills. 

 

Right now, schools have the luxury of time to analyze 

students’ needs, develop, implement and revise writing 

programs and policies before they become a part of 

accountability. Follow the hyperlink to find Developing a 

Schoolwide Writing Plan. This document is a great resource to 

start that conversation and process.   

To make sure everyone is familiar with the 

opportunities and options available to schools as you design a 

plan that makes writing integral to learning across the 

curriculum, use the Writing Program PowerPoint and the 

Professional Learning Activity also located here. The direction 

of the conversation that follows will be beneficial to your 

planning process. That discourse should provide additional 

insights as you develop writing plans and policies.   

An additional resource at the same location is the 

SBDM Writing Policies PowerPoint from Oct 2009 WebEx.. 

KDE’s Office of Leadership and School Improvement and 

Office of Teaching and Learning staff conducted a WebEx in 

October 2009 for SBDM coordinators and their invited guests 

related to SBDM writing policies and school writing plans. The 

PowerPoint used in this training is archived here. 

 

Options to Consider When Developing Writing Plans 

 To support studentsô information and media 

technology skills development, think beyond a paper 

portfolio. One of the features of the Individual 

Learning Plan (ILP) is My Documents, which allows 

secondary students to store files such as essays, 

speeches, presentations, letters of reference, 

scanned artwork ï and much more. The ILP is 

available for students in grades 6-12. This tool allows 

students easy access in any class to files theyôve 

stored in their ILP. Additionally, it provides an 

expanded way to involve students in collecting and 

revising their work. How schools manage this 

collection may become a part of a larger district policy 

as well, but it should be one of the policies the SBDM 

council establishes around the writing plan.   

 Your school and SBDM council have been given the 

charge of adopting ñpolicies that determine the writing 

programò for your school. Kentucky Revised Statute 158.6451 

(2009). When thinking about the schoolsô writing 

program, consider the opportunities: students have to 

create, analyze and evaluate multi-media texts; 

teachers provide for students to make some of their 

thinking public; and students have to use technology 

to research, evaluate and communicate information.    

 

 KDE has no requirements to have a certain type or 

number of pieces in a writing portfolio. Your school 

and SBDM should decide what will best help meet the 

needs of students. Since individual scores on student 

writing portfolios are not part of the state 

accountability system, school scoring is not 

mandated. As in the past, your SBDM council, 

working with district policies, will adopt policies about 

your writing program and how descriptive feedback is 

provided to students on their progress in writing and 

communication skills.   

 

 

 

Assessing Your Schoolõs Needs 

Literacy PERKS is an excellent resource to help you assess 

how your school is doing in all areas of literacy: writing, 

reading, speaking, listening and observing. 

Click on each element of PERKS to see standards, indicators 

and resources. Scroll to the bottom of the page of this link to 

see an opportunity to click on PD. You’ll find videos, facilitator 

guides and activities for each PERKS element that are useful 

as teachers continue to provide high-quality literacy instruction. 

 

 

 

http://www.education.ky.gov/KDE/Instructional+Resources/Literacy/Kentucky+Writing+Program/Writing+Planning+Guidance+-+Developing+a+Schoolwide+Writing+Plan.htm
http://www.education.ky.gov/KDE/Instructional+Resources/Literacy/Kentucky+Writing+Program/Writing+Planning+Guidance+-+Developing+a+Schoolwide+Writing+Plan.htm
http://www.education.ky.gov/KDE/Instructional+Resources/Literacy/Literacy+PERKS+Professional+Development.htm
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Literacy Plans for Kentucky Schools 

Recently, a KDE/KRA Joint Position Statement on Literacy 

Plans for KY Schools—2010 was added to our Web site. This 

report establishes the importance of literacy planning as a key 

component of school improvement efforts. 

Literacy is the “foundation upon which academic learning and 

successful student performance depends” (Meltzer & Ziemba, 

2006). Literate students are ones who know how to use 

reading, writing, listening and viewing, speaking and 

presenting, and critical thinking skills “to learn content … [to] 

use those skills to communicate what he or she has learned … 

[and to] transfer that learning to other situations” (Meltzer & 

Ziemba, 2006). In order for schools to develop students who 

are literate, improvement must be a continuous goal led by the 

principal and a literacy leadership team. &  

 

21st Century Skills 

If you ask three different educators what is meant by 21st-

century skills, you may hear three different interpretations. The 

Partnership for 21st Century Skills provides us with a common 

understanding of what those skills are in the P21 Framework 

Definitions Document .  

 

Those skills include: 

 creativity and innovation 

 critical thinking and problem solving 

 communication and collaboration 

 information literacy 

 media literacy 

 ICT (Information, Communications and Technology) 

literacy 

 flexibility and adaptability 

 initiative and self-direction 

 social and cross-cultural skills 

 productivity and accountability 

 leadership and responsibility 

The ability to read, write, listen and speak is fundamental to 

mastery of these skills for the 21st-century student. As a 

result, the question is, “How do educators support student 

learning so they will be empowered for success?” In future 

Literacy Link articles, we will share instructional strategies to 

help teachers facilitate those 21st-century skills and outcomes. 

 

High Quality Teaching and Learning 

One valuable resource to support you now and in the future 

with 21st century skills instruction is The Characteristics of 

High Quality Teaching and Learning. This resource is 

intended to create a common point of reference for 

discussing effective practices in teaching and learning 

by describing the role of the teacher and student in an 

exemplary instructional environment. It allows teachers, 

administrators and evaluators to have discussions 

around a set of research-based descriptors of effective 

classroom practice. The document is divided into five 

components. Each of these components is supported 

with a list of characteristics of effective teacher practice 

and student actions.   

As resources are added to this site, all content areas will 

find Web links, lessons, videos, documents, research, 

tools and professional growth material. You will want to 

bookmark this very useful site for easy access.&  

 

 

 

 

 

 

Critical reading indicates an ability to think with 

print. In other words, students who read critically 

know the processes of reading, are able to ask 

good questions as they tangle with a text and can 

apply reading strategies that increase their 

comprehension.   

Grierson, S.T. (2206, February).  Preparing for Workplace Literacy or 
ñRealò Life through Content Area Reading Instruction.  English 
Leadership Quarterly 28 (3), p. 6. 

   
       
 

http://www.education.ky.gov/KDE/Instructional+Resources/Literacy/Literacy+PERKS/
http://www.education.ky.gov/KDE/Instructional+Resources/Literacy/Literacy+PERKS/
http://www.21stcenturyskills.org/documents/p21_framework_definitions_052909.pdf
http://www.21stcenturyskills.org/documents/p21_framework_definitions_052909.pdf
file:///C:\Documents%20and%20Settings\cparker\Local%20Settings\Temporary%20Internet%20Files\Content.Outlook\KAD5FW4Z\The%20Characteristics%20of%20High%20Quality%20Teaching%20and%20Learning%20are%20intended%20to%20create%20a%20common%20point%20of%20reference%20for%20discussing%20effective%20practices%20in%20teaching%20and%20learning%20by%20describing%20the%20role%20of%20the%20teacher%20and%20student%20in%20an%20exemplary%20instructional%20environ
file:///C:\Documents%20and%20Settings\cparker\Local%20Settings\Temporary%20Internet%20Files\Content.Outlook\KAD5FW4Z\The%20Characteristics%20of%20High%20Quality%20Teaching%20and%20Learning%20are%20intended%20to%20create%20a%20common%20point%20of%20reference%20for%20discussing%20effective%20practices%20in%20teaching%20and%20learning%20by%20describing%20the%20role%20of%20the%20teacher%20and%20student%20in%20an%20exemplary%20instructional%20environ
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 Turning the Page 

Sharing a Literacy Strategy 

Marzano’s research validates the significant impact that 

summary instruction has on student success (Classroom 

Instruction That Works, 7). 

When summarizing, competent readers: 

- eliminate some details they don’t need in order to 

understand the content 

- eliminate repeated information 

- compress text information by generalizing some terms 

or ideas 

- choose or create a topic sentence (32). 

Scaffolding Summary Instruction  

Use direct, explicit instruction to scaffold the summary 
strategy. 

 Select a text and model how you summarized 

that text. 

 Show students what details you eliminated and 

explain why you chose those details. 

 Show them what generalizations or substitutions 

you made as you compressed the information in 

the text and explain your thinking. 

 Model for them how you chose or constructed 

your topic sentence and explain your thinking. 

 Move to a new text or another section of the text 

and, as a whole group, take students through 

the same process, allowing them to make the 

choices. 

 Pair students and ask them to do use the same 

process on a new section of text.   

 Follow up by asking them to share their 

summaries and explain their thinking with the 

rest of the class. 

 Allow students opportunities to practice the 

summary process on their own with new text. 

 

Marzano, R.J., Pickering, D.J., & Pollock, J.E. (2001). Classroom 

Instruction that Works.  Alexandria, VA:  ASCD. 

          

 

Suggested Reading 

Miller, C.R.  Strange Bedfellows.  Portsmouth, NH:  Heinemann, 2008.  

Print.  

In this text, Miller focuses on critical reading and persuasion. She 

offers lessons that pair contemporary texts, fiction and non-fiction, with 

literary genres. This resource offers lessons and insights for teachers 

in across content areas. 

Plaut, Suzanne, ed.  The Right to Literacy in Secondary Schools: 

Creating a Culture of Thinking.  New York, New York:  Teachers 

College Press, Columbia University, 2009.  Print. 

This is an ideal book for study groups and professional learning 

communities because it offers direction for inquiry learning and literacy 

that can be used by teachers and schools. The specific, proven literacy 

instruction models included in this book support thinking-based 

practices for core content area teachers.  

Porter, Diana.  “Today’s authors, tomorrow’s scientists:  literature 

inspires a lesson on problem-solving for sixth graders.”  Science and 

Children.  1 October 2009 < http://www.highbeam.com/doc/1G1-

209904593.html>. 

This article, by an Eastern Kentucky University professor, provides the 

research context and a literacy-based, scientific inquiry lesson that 

fosters 21st century skills.  

Tatum, Alfred W.  Reading for their Life: (Re) Building the Textual 

Lineages of African American Males.  Portsmouth, NH:  Heinemann, 

2009.  Print.   

In this text, Tatum shares a critical insight about how to empower 

struggling students. He emphasizes that, when students have skills 

deficits, we have no time to waste ,and kids have to “catch up” with text 

if we want to change their lives and eliminate the achievement gap. In 

this text, Tatum suggests a way to interrupt students’ negative self-

perceptions as learners, so we can contribute to their literacy 

development.  

 

http://www.highbeam.com/doc/1G1-209904593.html
http://www.highbeam.com/doc/1G1-209904593.html
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Check out these links é  

http://reading.uoregon.edu/  

This University of Oregon Center of Teaching and 
Learning Web site, “Big Ideas in Beginning 
Reading,” defines and explains the big ideas and 
how to assess them. It also provides guidance on 
ways to incorporate instruction around the big ideas 
into classrooms. 

http://www.greece.k12.ny.us/instruction/ela/6-
12/Reading/Reading%20Strategies/reading%20stra
tegies%20index.htm   

This Web site, “Reading Strategies: Scaffolding 
Students’ Interactions with Texts,” created by the 
Greece Central School District, provides a wealth of 
literacy resources to teachers and schools. In 
addition to directions on how to teach many reading 
strategies, there are links to other reading, writing 
and thinking tools provided to foster critical thinking, 
to help students access complex ideas and to 
provide an organized framework to support how 
students interpret text and communicate their own 
thoughts. 

 

 

 

         

Contact Us 

Cindy Parker, Language Arts Branch Manager 

Consultants and Coordinators 

KDE Writing  

Rebecca Woosley, High School Writing consultant 

Renee Boss, Middle School Writing consultant 

Carol Franks, Elementary Writing consultant    

KDE Reading  

Amy Humphrey, High School Reading consultant 

Robin Hebert, Middle School Reading consultant 

Pam Wininger, Intermediate Reading consultant 

Becca Atkins-Stumbo, Primary Reading consultant  

Technology  

Donna Eustace, Technology Integration consultant  

 

Saundra Hamon, Early Literacy Branch Manager 

Early Literacy  

Melissa Ferrell, Exceptional Children consultant 

Linda Holbrook, Reading First coordinator 

Kim Willhoite, Elementary Reading Intervention consultant & Read to 

Achieve coordinator 

Library and Media  

Kathy Mansfield, Library/Media Specialist consultant 

 

Kentucky Department of Education 

Office of Teaching and Learning 

Division of Curriculum 

500 Mero Street 

Frankfort KY 40601 

Phone: (502) 564-2106 

E-mail: first.last name@education.ky.gov 

http://reading.uoregon.edu/
http://www.greece.k12.ny.us/instruction/ela/6-12/Reading/Reading%20Strategies/reading%20strategies%20index.htm
http://www.greece.k12.ny.us/instruction/ela/6-12/Reading/Reading%20Strategies/reading%20strategies%20index.htm
http://www.greece.k12.ny.us/instruction/ela/6-12/Reading/Reading%20Strategies/reading%20strategies%20index.htm

